IS ICT IMPORTANT TO BE INTEGRATED INTO EFL TEACHING: LECTURERS’ POINTS OF VIEW by Fajriah, Yustika Nur & Fauzia, Farhan
English Education and Applied Linguistics (EEAL) Journal  
 Vol. 2 No.1, February 2019  
 
77 
IS ICT IMPORTANT TO BE INTEGRATED INTO EFL TEACHING: 
LECTURERS’ POINTS OF VIEW 
Yustika Nur Fajriah1, Farhan Fauzia2 
Institut Pendidikan Indonesia, Garut, West Java, Indonesia  
yustikanurfajriah@institutpendidikan.ac.id  
   
Abstract 
Due to the pros and cons of ICT use in the classroom, this study focuses on 
investigating the lecturers’ perception of the application of ICT-based English 
teaching in university. To fulfill this aim, this qualitative research through a semi-
structured interview was conducted to two male EFL lecturers.  The data were then 
analyzed inductively through the phase of recording, transcribing, categorizing, and 
interpreting. Moreover, the findings show that despite the familiarity with ICT, in the 
practice, both of them have a different preference; one of the lecturers always use ICT, 
and the other does not. To conclude, although ICT integration is one of the 
government’s program in the latest curriculum, the use of ICT is not welcomed by all 
lecturers.  
Keywords: ICT integration, EFL lecturers 
 
INTRODUCTION 
It is logical to say that the development of information and communication technologies 
(abbreviated into ICT) influence all educational fields (Brown, 2001). The internet, 
especially, has become a useful tool as the greatest source of information for students to 
learn (Harmer, 2007). In relation to this, it is noted that the utilization of ICT in education 
has a positive impact on the learning environment, particularly in primary and secondary 
education (Mikre, 2011). By using ICT, people can increase the quality of the learning 
process (Davies, 1997). Moreover, in all educational fields, there is a common belief that 
ICT has important contributions in teaching practices, school innovations, and community 
services (Lee, 2007; Mikre, 2011). Put differently, ICT roles pivotal in teaching and learning 
process. 
Nevertheless, it is still rare for schools in Indonesia to use ICT particularly in English 
language teaching (UNESCO, 2008; Suherdi, 2012). Generally, the problems that can be 
found in education are divided into three categories: input, process, and output. In the first 
category which is input, the problem covers the aspects that undergo the teaching and 
learning process such as the teachers (competence), students (readiness, independence, 
learning interest) and other supporting aspects such as teaching model, instructional media, 
tools, and infrastructure. In the process category, we can find some problem when the 
teaching-learning activity is done in the classroom such as class management. While the 
third category which is output covers the problem of the learning achievement which is 
always the center of attention so far. 
From the various studies which have been conducted, twenty of them focusing on 
teachers’ perception in a school in a different country. There are from Rafiee, Purfallah 
(2014), Al-Munawwarah (2014), Suyana (2013), Mollaei, Riasati (2012),  Kinik (2012), 
Akubuilo, Adimorah, Ogbochie (2015), Muslem, Yusuf and Juliana (2011), Djiwandono 
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(2019), Mwalongo (2011), Munyengabe, Yiyi, Haiyan, Hitimana (2017), Rodliyah (2018),  
Fanni, Rega and Cantoni (2012), Mwalongo (2011), Almekhlafi (2017), Padmavathi (2013), 
M.Loveless (2003), Soto, Escobar and Baez (2011), Krashen (2002), Henneshy, Ruthven 
and Brindley (2003). The results of the study show that teachers have positive attitudes 
toward the use of technology, particularly computer. The point of the project was to promote 
students’ communicative competence and autonomy via the implementation of 
technological tools. 
From the previous studies above, most of the studies focused on teachers’ perception 
and students’ perceptions in general. Therefore, the studies center on how ICT is perceived 
by lecturers are still very few. Therefore, this study aims to investigate English lecturers’ 
perceptions of the implementation of ICT in the teaching and learning process in the 
classroom. 
METHOD 
This study is categorized as case study research since this center on investigating the real 
phenomena in depth; in this case, how ICT is perceived by two English lecturers in one of 
Education University in Garut that were chosen because they had different times to use ICT. 
The instrument will be used in this research is observation and interview using open 
questions (Creswell 2009: 183). In collecting the data, the first is doing the interview with 
the lecturer. During the interview, the researcher recorded the conversation.  The second is 
observation into the class. This aim to know whether lecturers using ICT or not and what 
kind of ICT they use in the learning process. After that, the researcher will write the transcript 
from the record of the interview. 
RESULTS & DISCUSSIONS 
This section presents the findings of this study about how ICT is viewed by two EFL 
lecturers. To make it clear, this part is divided into two points; the lecturers’ understanding 
as well as their perceptions on ICT.  
First, both of the respondents are quite familiar with ICT. It is shown by their 
statements that they like to use ICT in the classroom; laptop, handphone, and internet access. 
As an example, lecturer A said that “ICT yaitu singkatan dari internet for communication 
and technology, jadi biasanya dimana fungsi internet digunakan untuk mencari bahan 
pendidikan kita dan juga sangat berguna untuk siswa mencari bahan materi jadi tidak 
terpaku pada printed book”. This datum is in consonant with Harmer (2007) that the internet 
has become a useful tool as the greatest source of information for students to learn.  
Further, the lecturer B said that “ICT itu singkatan dari information, communication 
and technology yang dapat berguna untuk pembelajaran yang efektif dan inofatif” it is in 
line with (Lee, 2007; Mikre, 2011) in all educational fields, there is a common belief that 
ICT has important contributions in teaching practices, school innovations, and community 
services. Another opinion from the same lecturer, he said that “levelnya pembelajaran siswa 
mulai tingkat SMP karna kalo SD tidak harus menggunakan komputer. Tapi kalo SMP anak-
anak boleh menggunakan hp jadi biasa mencari informasi dari situ. Jadi untuk komputer itu 
mulai prakateknya dari SMP dan kemudian itu teknologinya seperti apa, ya itu seperti 
famiiliar dalam perkembangan teknologi yang ada. Misalnya tentang bagaimana mencari 
bahan ajar yang baru untuk mata pelajaran. Yang saya tau SMP mulai dari pembelajaran 
matematika, biologi, sosiologi dsb. Dan biasanya juga dijadikan sebgai sarana komunikasi 
, penugasan siswa  yang bisa melalui email, tapi bisa melalui WA. Itu sangat positif sih untuk 
penggunaan ICT dalam proses belajar mengajar” It is linear with Mikre (2011) that the 
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utilization of ICT in education has a positive impact on the learning environment, 
particularly in primary and secondary education.  
The second is lecturer’s perception on ICT, for example he said that “tergantung 
konteksnya, ini kan konteksnya guru dengan siswa. Tergantung konteksnya akan menarik 
dan meningkatnkan motivasi. Kata kuncinya yaitu bagaimana guru atau dosen 
menggunakannya penggunaan alat itu harus sesuai dengan tujuan dari proses pembelajaran 
sehingga penggunaan ICT itu sendiri dapat meningkatkan kuaitas siswa nantinya.”. this 
statement is consonant with (Davies, 1997) that by using ICT, people can increase the quality 
of learning process.  
However, the lecturer said that in Indonesia especially in Garut, it is still rare to use 
ICT in learning process. As an example, he said that “nah itu kendalanya, di garut khususnya 
masih jarang sekali yang memakai ICT. Mungkin karena kurangnya sosialisasi atau 
mungkin guru nya yang kurang melek teknologi, saya juga kurang paham. Tapi ya sekarang 
sih sudah lumayan ya ada yang memakai in focus untuk presentasi dan ada juga yang 
memakai laptop untuk belajar. Tapi ya gitu yang maju maju, yang tertinggal tinggal. 
Kurangnya sosialisasi sih menurut saya.”. According to (UNESCO, 2008; Suherdi, 2012) 
say that nevertheless, it is still rare for schools in Indonesia to use ICT particularly in English 
language teaching. It is linear with the lecturer’s said.  
CONCLUSION 
Although both lecturers have been conversant to the ICT, one of them has not integrate it in 
the teaching process. Moreover, the government needs to socialize the importance of using 
ICT in the EFL classroom setting. By doing this, it is expected that lecturers could 
understand what ICT is and how to use it in the learning process. 
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